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STUDIjg REZULTATg 
SAMPRATA PAGAL 
BLOOMO TAKSONOMIJOS 
EMOCIN^SRITI 


CONCEPTION OF LEARNING 
OUTCOMES IN THE BLOOM'S 
TAXONOMY AFFECTIVE 
DOMAIN 


SANTRAUKA 

Straipsnyje keliamas probleminis klausimas 
del nepakankamo studijp rezultatp sampra- 
tos pagrindimo, remiantis Bloomo takso- 
nomijos emocine sritimi. leskant atsakymp, 
pateikiama mokymo ir mokymosi / destymo 
ir studijavimo pagal emocin^ sritj samprata; 
pristatomi emocines srities studijp rezultatp 
pagrjstumo kriterijai; atskleidziamos studi- 
javimo pasiekimp vertinimo galimybes mi- 
netoje srityje; isryskinami emocine sritimi 
grindziamp studijp rezultatp raiskos ypatu- 
mai Europos ir Lietuvos aukst^jj moksl^ re- 
guliuojanciuose dokumentuose. 

PAGRINDINig SAVOKg APIBREZIMAI 

• Bloomo taksonomija - mokymo ir mo- 
kymosi / destymo ir studijavimo tikslp kla- 
sifikavimas atsizvelgiant j tris mokymosi 
sritis - kognityvin^ (pazinimo ir zinip), psi- 
chomotorin^ (mokejimp) ir emocin^ (poziu- 
rip ir vertybip). Si taksonomija taip pat tai- 
koma mokymosi ir studijp rezultatams pagal 
minetas tris sritis klasifikuoti. 

• Emocines srities studijif rezultatai - rei- 
kalavimai, apimantys poziurius ir vertybes, 
kurias studijuojantieji turetp pletoti studijp 
metu. 


ABSTRACT 

The article raises a problematic issue re- 
garding an insufficient base of the concep- 
tion of learning outcomes in the Bloom’s 
taxonomy affective domain. The search 
for solutions introduces the conception of 
teaching and learning in the affective do- 
main as well as presents validity criteria of 
learning outcomes in the affective domain. 
The possibilities for the assessment of learn- 
ing achievements in the mentioned domain 
are identified. The peculiarities of learning 
outcomes in the affective domain discussed 
in the documents regulating European and 
Lithuanian higher education are shown. 

DEFINITIONS OF KEYWORDS 

• Bloom’s taxonomy - the classification of teach- 
ing and learning objectives regarding three 
learning domains - cognitive (knowledge and 
cognition), psychomotor (skills) and emotional 
(attitudes and values). This taxonomy is also ap- 
plied for learning outcomes to he classified fol- 
lowing the three mentioned domains. 

• Learning outcomes in affective domain - re- 
quirements comprised of attitudes and values 
that should be developed by students during 
their studies. 
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• Emocines srities studiji} rezultati^ pagrjstu- 
mo kriterijai - pozymiai, kurie nusako, ar rei- 
kalavimai, apimantys poziurius ir vertybes, 
yra logiski, argumentuoti ir pamatuojami. 

• Mokymas ir mokymasis / destymas ir studi- 
javimas pagal emocin^ sritj - studijuojanciojo 
poziurip ir vertybip pletojimas. 

• Poziuris - teigiamas arba neigiamas, s^lygi- 
nai bendras ir pastovus objekto, asmens, gra- 
pes arba s^vokos jvertinimas {Encyclopedia of 
Psychology, 2000). 

• Studiji^ rezultatai - reikalavimai, apibre- 
ziantys gebejimus, kuriuos tnri jgyti arba is- 
pletoti studijuojantieji pagal kognityvin^, psi- 
chomotorin^ ir emocin^ mokymosi sritj. 

• Vertybes - asmens gyvensenai ir sociali- 
niam bendrabuviui butinos taisykles, orienta- 
vimosi modeliai, elgesio normos, kurip, kaip 
objektyviai egzistuojancip, zmones privalo 
laikytis subjektyviai vertindami atitinkamus 
reiskinius, m^stydami ir kontroliuodami savo 
veiksmus (Halderis, 2002). 

jVADAS 

„Sparciai formuojasi nauja vieninga Europos 
aukstojo mokslo sistema, grindzianti savo 
metodologij^ ir praktik^ studijp rezultatais. Ji 
kuriama tarn, kad Europos aukstojo mokslo 
sistemos taptp veiksmingesnes, konkuren- 
cingesnes, lengviau suderinamos ir palygina- 
mos kartu issaugant akademin^ autonomij^ 
ir institucinius bei nacionalinius skirtumus“ 
(Adam, 2008, p. 5). Studijp rezultatp paradi- 
gmos jgyvendinimui akivaizdziai pritariama 
aukstojo mokslo strateginiuose dokumen- 
tuose; pavyzdziui, Bolonijos proceso Liuveno 
komunikate (angl. Leuven / Louvain-la-Neu- 
ve Communique, 2009) teigiama, kad studijp 
rezultatai turi buti studijp turinio reformos 
varomoji jega. 

Studijp rezultatai nusako, k^ turi ge- 
beti studijas baig^s zmogus. Remiantis 


• Validity criteria of learning outcomes in affec- 
tive domain - features that determine whether 
the defined requirements comprised of at- 
titudes and values are logical, reasonable and 
measurable. 

• Teaching and learning in affective domain - 
development of attitudes and values of a 
student. 

• Attitude - a positive or negative and rela- 
tively general as well as enduring evaluation of 
some object, person, group or concept {Ency- 
clopedia of Psychology, 2000). 

• Learning outcomes - requirements that set 
abilities to be acquired or developed by stu- 
dents regarding the cognitive, psychomotor 
and affective learning domains. 

• Values - rules, orientation models and be- 
havioural norms necessary for individual’s 
lifestyle and social common life that should be 
followed by people in their value judgement of 
relevant phenomena, when thinking and con- 
trolling their actions (Haider, 2002). 

INTRODUCTION 

“A new unified European higher education 
infrastructure, underpinned methodologi- 
cally and practically by learning outcomes, is 
emerging fast. It is designed to make European 
higher education systems more efficient, com- 
petitive, compatible and comparable, at the 
same time respecting academic autonomy and 
the requirement for institutional and national 
diversity” (Adam, 2008, p. 5). The implemen- 
tation of the paradigm of learning outcomes 
is obviously supported in the strategic docu- 
ments of higher education. For example, Leu- 
ven/Louvain-la-Neuve Communique (2009) 
of the Bologna process declares the ongoing 
curricular reform should be geared toward the 
development of learning outcomes. 

Learning outcomes outline what a person 
should be able to do at the end of his/her studies. 
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detaliu apibrezimu, teigtina, kad studijcj 
rezultatai - tai „objektyvus visuomenes ir 
profesines veiklos reikalavimai, isvesti is 
konkretaus profesijos standarto kompe- 
tenciji^ (arba suformuluoti remiantis pro- 
fesines veiklos tyrimi^ duomenimis, gautais 
jtraukus plati^ jvairiq socialinii^ dalininkp 
spektr^) butini pasiekti iki mokymo / stu- 
diji^ programos pabaigos, kad butij pripa- 
zinta konkreti kvalifikacija" (Pukelis, 2009, 
p. 21). Reikalavimai turi buti jvairus, kad 
atsiskleistp studiji^ esme, todd visapusiski 
studijc^ rezultatai turetc^ apimti visas tris 
B. Bloomo (1956) taksonomijos sritis - 
kognityvin^, emocin^ ir psichomotorin^, 
taciau visuose svietimo sektoriuose emo- 
cinei sriciai, siejamai su asmens poziuriais 
ir vertybemis, iki siol skiriamas per mazas 
demesys (Koballa, 2007; Kretchmar, 2008; 
Pierre, Oughton, 2007; Shephard, 2008 
ir kt.). Nepakankamo demesio priezastys 
jvairios: sudetinga apibudinti emocines 
srities sandar^ ir vertinti studentp pasieki- 
mus sioje srityje; zinios ir jgudziai tradicis- 
kai laikomi svarbesniu ugdymo rezultatu 
negu poziuriai ir vertybes; tikima, kad pas- 
tarosios turi buti puoselejamos seimoje, o 
ne mokykloje; taigi del minetp priezascip 
mokytojai ir destytojai link§ neakcentuoti 
mokymo ir mokymosi / destymo ir studija- 
vimo pagal emocin^ sritj. 

Europos aukstojo mokslo tendendjos ir 
auksdau minetij mokslininkij atlikti tyrimai 
rodo, kad siekiant aukstojo mokslo kokybes 
butina skatinti visapusiq studijp rezultati^ pa- 
radigmos diegim§. Atsiranda butinybe skirti 
didesnj demesj emocines srities studijij re- 
zultatams, taciau pirmiausia kyla problema, 
kokia turetij buti jp samprata? Straipsnyje sj 
klausim^ meginama spr^sti siekiant tikslo - 
pagrjsti emocines srities studijp rezultatT^ 
apibreztj ir pagrjstumo kriterijus, kuriais re- 
miantis butij galima nustatyti, ar sie studijq 
rezultatai logiski, argumentuoti ir pama- 
tuojami. Straipsnyje pateikiama mokymo ir 


A detailed definition says that learning outcomes 
are “objective societal and occupational require- 
ments, formulated on the basis of competencies 
of a certain occupational standard (or defined 
using the data acquired performing job research 
involving a wide range of dilferent stakeholders) 
necessary to be achieved at the end of a teach- 
ing/study programme in order to award a per- 
son certain qualification” (Pukelis, 2009, p. 21). 
Requirements should be diverse to disclose the 
essence of studies. That is why comprehensive 
learning outcomes should comprise all the three 
domains of the Blooms (1956) taxonomy - 
cognitive, psychomotor and alfective. However, 
up till now the entire educational sector has 
been paying too little attention to the affective 
domain that is related to persons attitudes and 
values (Koballa, 2007; Kretchmar, 2008; Pierre, 
Oughton 2007; Shephard, 2008 and others). 
There are different reasons to explain this in- 
sufficient attention: it is hard to describe the 
composition of the affective domain and assess 
students’ achievements in this domain; knowl- 
edge and skills are traditionally perceived as a 
more important outcome than attitudes and 
values; it is believed that the latter ones should 
be developed at home but not at school. That is 
why teachers are inclined to avoid teaching and 
learning in the affective domain. 

The tendencies of the European higher ed- 
ucation and the research findings of the above 
mentioned authors suggest that it is essential to 
enhance the implementation of the paradigm 
embracing comprehensive learning outcomes 
in pursuit of the quality of higher education. 
The necessity to show greater consideration 
for learning outcomes in the affective domain 
emerges, and the most urgent problem appears 
to be related to their conception. The article 
tries to address this issue with the goal to sub- 
stantiate the definition of learning outcomes in 
the affective domain as well as present valid- 
ity criteria aimed to determine whether these 
learning outcomes are logical, reasonable and 
measurable. The conception of teaching and 


40 AUKSTOJO MOKSLO KOKYBE • THE QUALITY OF HIGHER EDUCATION • 2010/7 


mokymosi / destymo ir studijavimo pagal 
emocin^ sritj samprata, jvardijant pagrindi- 
nius tos srities komponentus - individo po- 
ziurius ir vertybes. Po to pristatomi pagrjs- 
tumo kriterijai, nurodantys emocines srities 
studijp rezultatp formulavimo tinkamum^ 
ir atskleidziamos pasiekimq vertinimo sioje 
srityje galimybes. Pabaigoje isryskinama ap- 
tartp studijq rezultatp raiska Europos ir Lie- 
tuvos aukstqjj moksl^ reglamentuojanciuose 
dokumentuose. 

Sprendziant uzsibreztus uzdavinius tai- 
kyti sie mokslinio tyrimo metodai: sistemi- 
ne literaturos analize ir dokumentp turinio 
(angl. content) analize. Taikant antrqjj meto- 
d^, aukstqjj moks4 reglamentuojantys doku- 
mentai analizuoti atsizvelgiant j asmens po- 
ziuriq ir vertybip kategorijas. 

1 

MOKYMO IR MOKYMOSI / DESTYMO 
IR STUDIJAVIMO PAGAL EMOCIN^ 
SRITj SAMPRATA 

Svietime emocine sritimi susidometa daugiau 
kaip pries 100 metq - nuo 1890 m. svietimo 
filosofai skatino mokytojus rupintis ne tikmo- 
kinip ziniomis, bet ir nenusisukti nuo jauno- 
sios kartos moralinio ir emocinio tobulejimo, 
jvertinti jos pasiekimus ir emocineje srityje. 
Nuo 1960 m. kilo atvirkstinis idejinis jude- 
jimas, trunkantis iki dabar ir propaguoj antis 
tiks4 atsisakyti vertybip ugdymo formalia- 
jame svietime (Cleveland-Innes, Ally, 2007). 
Taciau vykstanti ekonomine restrukturiza- 
dja, globalizadja, technologijq vystymasis ir 
kiti veiksniai reikalauja atitinkamo poziurio j 
kait^, naujoves ir jvairias gyvenimo aktualijas. 
Visapusis svietimas, jskaitant aukstojo moks- 
lo sektorip, turi lemti poziurip ir vertybip for- 
mavim^si, apimdamas ne tikkognityvin^ arba 
psichomotorin^, bet ir emodn^ sritj. 

Mokymo ir mokymosi / destymo ir stu- 
dijavimo pagal emodn^ sritj charakteristikas 


learning in the alfedive domain with the iden- 
tification of persons attitudes and values as the 
main components of this domain are revealed 
in this article. Validity criteria for formulation 
of valid learning outcomes in the affective do- 
main are introduced, as well as possibilities for 
achievement assessment in this domain are 
outlined. At the end, the article discloses how 
the discussed learning outcomes are described 
in the documents regulating the European and 
Lithuanian higher education. 

The following research methods have been 
applied to achieve the objectives of the article: 
systemic analysis of the literature and content 
analysis. When applying the second method, 
the documents regulating higher education 
have been analysed with regard to the catego- 
ries of persons attitudes and values. 

1 

CONCEPTION OF TEACHING AND 
LEARNING IN AFFECTIVE DOMAIN 

The affective domain came into the focus 
of education more than 100 years ago when 
education philosophers invited teachers to 
go beyond students’ knowledge to moral 
and emotional development of a younger 
generation as well as evaluate their achieve- 
ments in the affective domain. Starting with 
1960, the reverse movement started that has 
been continuing to present day and which 
advocates the goal to withdraw teaching 
of values in formal education (Cleveland- 
Innes, Ally, 2007). However, the ongoing 
economic restructuring, globalization, de- 
velopment of technologies and other fac- 
tors require relevant attitudes towards the 
change, innovations and other topicalities of 
life. Thorough education, including higher 
education, must influence the development 
of attitudes and values as well as encompass 
the affective domain together with the cog- 
nitive and psychomotor one. 
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pagrinde D. R. Krathwohlas, B. S. Bloomas ir 
B. B. Masia (1964). Jie siejo emocin^ sritj su be- 
simokancipjq jsitikinimais (angl. beliefs), poim- 
riais (angl. attitudes), vertybemis (angl. values), 
emodjomis {angl. emotions) ir pritarimu arba 
atmetimu (angl. acceptance or rejection). Kitq 
autorii^ pateiktos charakteristikos yra bendres- 
nio pobudzio arba smulkesnes, tadau paprastai 
jos apima pradininkij jau jvardytus emocines 
srities komponentus. Ypac detaliai si^ sritj su- 
skaido R. M. Bohlinas (1998), nurodydamas 
siuos komponentus: nerim^ (angl. anxiety), 
paskatinim^ (angl. arousal), poziurj (angl. atti- 
tude), savybes (angl. attributions), jsitikinimus 
ir nuomones (angl. beliefs and opinions), pasiti- 
kejim^ (angl. confidence), tikejim^ sekme (angl. 
expectancy of success), interesus (angl. interests), 
motyvadjos lygmenj (angl. motivational level), 
motyvus (angl. motives), suvokt^ aktualum^ 
(angl. perceived relevance), pasitenkinim^ (angl. 
satisfaction), veiksmingum^ (angl. self-efficacy) 
irvertybes (angl. values). 

Daugelis autorip si^ sritj skaido ne taip 
smulkiai kaip R. M. Bohlinas - jie link^ emo- 
dnes srities komponentus labiau apibendrin- 
ti. 1 lenteleje pateikiami dazniausiai nuro- 
domi emodnes srities komponentai ir juos 


The characteristics of teaching and learn- 
ing in the affective domain were grounded by 
Krathwohl, Bloom and Masia (1964). They re- 
lated the affective domain to learners’ beliefs, 
attitudes, values, emotions and acceptance or 
rejection. The characteristics by other authors 
are of a more general or detailed nature, but 
they usually include the components of the af- 
fective domain identified by the originators of 
the idea. An extremely detailed composition 
of the domain was presented by Bohlin (1998) 
who suggests the following components: anxi- 
ety, arousal, attitude, attributions, beliefs and 
opinions, confidence, expectancy of success, 
interests, motivational level, motives, per- 
ceived relevance, satisfaction, self-efficacy and 
values. 

Majority of authors do not compose this 
domain of as particular elements as Bohlin, 
and they prefer to generalise the components 
of the affective domain. Table 1 presents the 
most common components of the affec- 
tive domain as well as authors identifying 
those components. The authors are encoded 
by characters (a), (b), etc.: Krathwohl et al. 
(1964) - (a); Gephart and Ingle (1976) - (b); 
Anderson (1981) - (c); Hunt (1987) - (d); 


1 lentele. Emodnes srities komponentai ir juos nurodantys autoriai 
Table 1. Components of affective domain and authors identifying them 


EMOCINES SRITIES KOMPONENTAI 

AUTORIAI (UZSIFRUOTI) 

COMPONENTS OE AFFECTIVE DOMAIN 

AUTHORS (ENCODED) 

Poziuriai / Attitudes 

(a), (b), (c), (f), (g), (i), (j) 

Vertybes / Values 

(a), (b), (c), (f), (h), (i), (j) 

Motyvacija / Motivation 

(e), (f), (g), (i) 

{sitikinimai / Beliefs 

(a), (d), (h) 

Emocijos / Emotions 

(a), (b), (d) 

Pritarimas arba atmetimas / Acceptance or Rejection 

(a) 

Suvokimas / Perception 

(b) 

Pirmenybe / Preference 

(c) 

Interesai / Interests 

(c) 

Akademine savigarba / Academic self-esteem 

(c) 

Nerimas / Anxiety 

(c) 

Suvaldomumo pojutis / Locus of control 

(c) 

Elgesys / Behaviour 

(j) 
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jvardijantys autoriai; pastarieji zymimi raidemis 
(a), (b) ir 1. 1: D. R. Krathwohlas et al. (1964) - 

(a) ; W. J. Gephartas ir R. B. Ingle (1976) - 

(b) ; L. W Anderson (1981) - (c); W C. Hunt 
(1987) - (d); R. G. Main (1992) - (e); M. Miller 
(2005) - (f); T. Koballa (2007) - (g); E. Pierre ir 
J. Oughton (2007) - (h); J. Kretchmar (2008) - 
(i); K. Shephard (2008) - (j). 

Is lenteles matyti, kad dazniausiai pasi- 
kartojantys emocines srities komponentai - 
poziuriai ir vertybes, siek tiek reciau nuro- 
domi - motyvadja, jsitikinimai ir emodjos, 
kiti komponentai minimi pavieniais atvejais. 
Psichologijos endklopedijoje {Encyclopedia 
of Psychology, 2000) sakoma, kad siuolaikines 
psichologijos tyrimuose poziuriu laikomas 
teigiamas arba neigiamas, s^lyginai bendras 
ir pastovus objekto, individo, grupes arba s^- 
vokos jvertinimas. K. Pukelis (1996) poziurj 
apibudina kaip „S4moningos, apm^stytos, is- 
gyventos, valingo demesio reikalaujandos vei- 
klos rezultat^, t. y. s^mones produkt^" (p. 39), 
kuris visada yra aktyvus ir veikiandoje buse- 
noje. Autorius teigia, kad poziuriams perejus 
j pasyvi^ busen^, jie jgyja nuostatos form^. 
Pateikti apibrezimai rodo, kad poziuriai apima 
kitus autoriq minimus emocines srities kom- 
ponentus (1 lentele), isskyrus vertybes. Ver- 
tybes - sudetingesne ir platesne s^voka negu 
nuostatos, vertybes yra patvaresnes (Koballa, 
2007). Jos „reiskia individualiai gyvensenai ir 
socialiniam bendrabuviui butinas taisykles, 
orientavimosi modelius, elgsenos normas, ku- 
riq, kaip objektyviai galiojandi^, zmones priva- 
lo laikytis subjektyviai vertindami atitinkamus 
reiskinius, m^stydami ir kontroliuodami savo 
veiksmus“ (Halderis, 2002, p. 230). Poziuriai ir 
vertybes - emocines srities pagrindas, o moky- 
mas ir mokymasis / destymas ir studijavimas 
pagal emocin^ sritj zymi poziuriq ir vertybip 
pletojim^. 

D. R. Krathwohlas, B. S. Bloomas ir 
B. B. Masia (1964) mokymo ir mokymosi / 
destymo ir studijavimo pagal emocin^ sritj 
tikslus suskirste j penkis lygmenis, pradedami 


Main (1992) - (e); Miller (2005) - (f); Koballa 
(2007) - (g); Pierre and Oughton (2007) - (h); 
Kretchmar (2008) - (i); Shephard (2008) - (j). 

The table shows that the most common 
components of the affective domain are atti- 
tudes and values, more seldom cases include 
motivation, beliefs and emotions while other 
components have been identified in solitary 
instances. Encyclopedia of Psychology (2000) 
declares that contemporary psychological re- 
search refers an attitude to a positive or nega- 
tive and relatively general as well as enduring 
evaluation of some object, person, group or 
concept. Pukelis (1996) defines an attitude 
as “a result of an activity that is conscious, 
reflective, experienced and demandful for 
a volitional attention, i.e. it is a product of 
consciousness” (p. 39) which is always ac- 
tive and of an operational status. The author 
declares that attitudes obtain the mode of a 
disposition when moved to a passive status. 
The definitions discussed show that attitudes 
encompass the components of the affec- 
tive domain identified by the above authors 
(Table 1), with the exception of values. Val- 
ues are a more complex and broader concep- 
tion than attitudes, and values are more en- 
during (Koballa, 2007). They refer to “rules, 
orientation models and behavioural norms 
necessary for individual’s lifestyle and so- 
cial common life that should be followed by 
people in their value judgement of relevant 
phenomena, when thinking and controlling 
their actions” (Haider, 2002, p. 230). Atti- 
tudes and values are the basis of the affective 
domain, so teaching and learning in the af- 
fective domain means the development of at- 
titudes and values. 

Krathwohl, Bloom and Masia (1964) clas- 
sified teaching and learning objectives in the 
affective domain into five levels starting with 
the lowest and simple one when a person 
demonstrates an interest. The final and most 
complex level refers to a person who interna- 
lisesvalues. These levels (Fig. 1) are receiving/ 
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zemiausiu ir paprasciausiu lygmeniu, kai indi- 
vidas demonstruoja susidomejim^; baigdami 
auksciausiu ir sudetingiausiu lygmeniu, kai 
asmuo perima vertybes. Sie lygmenys (1 pav.) 
yra priemimas ir domejimasis (angl. receiving/ 
attending), reagavimas (angl. responding), var- 
ies suteikimas (angl. valuing), sisteminimas 
(angl. organisation) ir vertybii^ peremimas 
(angl. internalisation/ characterisation). 

D. R. Krathwohlas, B. S. Bloomas ir 
B. B. Masia (1964) pabreze, kad klasifikavi- 
mas tarn tikra prasme riboja reiskinius, bet, 
kita vertus, juo pagrindziamas mokymo ir 
mokymosi / destymo ir studijavimo orga- 
nizuotumas. Veliau lygmem^ apibudinimus 
pletojo kiti autoriai (Bohlinas, 1998; Ken- 
nedy, Hyland, Ryan, 2006; Kretchmar, 2008; 
Bloom’s Taxonomy of Learning Domains ir 
kt.), susisteminti apibrezimai pateikiami 
zemiau: 

Priemimas ir domejimasis. Zemiausias 
arba paprasciausias emocines srities lygmuo. 
Priemimas ir domejimasis siejamas su besi- 
mokanciojo noru dometis tarn tikru reiskiniu 
arba tuo, kas vyksta aplink. Asmuo s^mo- 
ningai priima informacij^, noriai ir atidziai 
klausosi. Neabejingas aplinkai - j j^ sutelkia 


attending, responding, valuing, organisation 
and internalisation/ characterisation. 

Krathwohl, Bloom and Masia (1964) noted 
that any classification hmited phenomena in 
some sense; however, it also demonstrated the 
organisation of teaching and learning. After- 
wards, the descriptions of the levels were devel- 
oped by other authors (Bohlin, 1998; Kennedy, 
Hyland, Ryan, 2006; Kretchmar, 2008; Bloom’s 
Taxonomy of Learning Domains, etc.), and their 
structured definitions are given below: 

Receiving/attending. It is the lowest and 
most simple level of the affective domain. Re- 
ceiving/attending refers to student’s willing- 
ness to take interest in some phenomenon or 
something in the environment. A person con- 
sciously receives information, listens willingly 
and attentively. He/she is not inchfferent to the 
environment and directs his/her attention with 
the selective focus regarchng the importance of 
the information. 

Responding. It signifies a more visible 
activity of a student. A person does not 
merely take interest in the environment, 
but he/she also willingly participates in 
the activity, takes initiative, and is satisfied 
with the possibility to be active. A student 


5. Vertybiij peremimas / 
Internalisation 

4. Sisteminimas / 

Organisation 
3. Vertes suteikimas / 

Valuing 

2. Reagavimas / 

Responding 

1. Priemimas ir domejimasis / 

Receiving/ attending 


1 pav. Mokymo ir mokymosi / destymo ir studijavimo pagal emocing sritj lygmenys, 
remiantis D. R. Krathwohiu, B. S. Bloomu ir B. B. Masia (1964) 

Fig. 1. Levels of teaching and learning in affective domain 
according to Krathwohl, Bloom and Masia (1964) 
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demesj, paskirstydamas jj pagal gaunamos 
informacijos svarbum^ sau. 

Reagavimas. Jis zymi didesnj besimokan- 
ciojo aktyvum^. Asmuo ne tik domisi aplin- 
ka, bet ir noriai dalyvauja veikloje, imasi ini- 
ciatyvos, jj dziugina galimybe buti aktyviam. 
Besimokantysis s^moningai reaguoja j tai, kas 
vyksta aplink, atitinkamu budu isreiksdamas 
savo susidomejim^. 

Vertes suteikimas. Verte suteikiama reis- 
kiniui, daiktui, veiklai ir pan. Besimokanty- 
sis yra ne tik aktyvus dalyvis - jis pripazjsta 
propaguojamas vertybes ir tarn, kame jis da- 
lyvauja, jis suteikia reiksm^ ir svarb^. Siame 
lygmenyje asmens poziuris keiciasi: vertybe 
ne tik pripazjstama, bet ir jsipareigojama jos 
laikytis, o elgesys aiskiai rodo, kad vertybe 
besimokanciajam priimtina. 

Sisteminimas. Sis lygmuo zymi vertybip 
sistemos sukurim^. Besimokantysis tarn tikra 
tvarka surikiuoja vertybes, susieja ir suderi- 
na jas tarpusavyje, suteikdamas prioritetus, 
kurie padeda jam isspr^sti vidinius vertybi- 
nius konfliktus. Asmuo skirtingas vertybes 
palygina, nustato rysius tarp jp, apibendrina 
ir sujungia j visum^. Naujos arba naujai isrys- 
kejusios vertybes sugretinamos su ankstesne- 
mis, joms suteikiamas atitinkamas prioritetas 
besimokanciojo vertybiq sistemoje. 

Vertybii^ peremimas. Auksciausias ir su- 
detingiausias emocines srities lygmuo. Jj 
pasiekusio asmens elgesys priklauso nuo 
sukurtos vertybip sistemos, vertybes asmenj 
tarsi kontroliuoja. Kai elgesys nuosekliai ir 
ilg 4 laik^ s^lygojamas tp paciq vertybip, su- 
siformuoja atitinkamomis ypatybemis grin- 
dziama pasauleziura, tarn tikras mokymo ir 
mokymosi / destymo ir studijavimo budas. 
Besimokanciojo elgesys tampa numanomas, 
budingas ir pastovus panasiose situacijose. 

Mokymo ir mokymosi / destymo ir stu- 
dijavimo lygmenis pagal emocin^ sritj galima 
apibudinti tarn tikrais veiksmazodziais, sieja- 
mais su besimokanciojo poziuriais ir vertybe- 
mis (2 lentele). 


consciously reacts to the environment and 
expresses his/her attention in a respective 
manner. 

Valuing. Valuing refers to the attachment 
of the value to some phenomenon, object, 
activity, etc. A student is not merely an active 
participant, but he/she also recognises the val- 
ues as well as assumes the meaning and im- 
portance of the activities he/she is involved in. 
At this level a persons attitude changes from a 
mere acceptance of the value to the commit- 
ment to comply with it. The behaviour of a 
student demonstrates if the value is acceptable 
for him/her. 

Organisation. This level is concerned with 
bringing the values into the system. A student 
arranges values, relates and synthesises them 
identifying priorities that help him/her solve 
internal moral conflicts. A person compares 
different values, sets relationships among 
them, generalises and joins them into the en- 
tirety. New or newly perceived values are com- 
pared with the former ones, and they attain 
a respective priority in the value system of a 
student. 

Internalisation. It is the final and most 
complex level of the affective domain in 
which a person’s behaviour depends on 
the value system, and values control a 
person. When the behaviour consistently 
and for a long time is determined by the 
same values, a person develops the world- 
view based on specific characteristics, and 
he/she forms special individual learning 
ways. The student’s behaviour becomes 
predictable, typical and consistent in simi- 
lar situations. 

Teaching and learning levels in the af- 
fective domain could be described by some 
verbs related to student’s attitudes and values 
(Table 2). 

The foundation of the affective do- 
main - attitudes and values - is developed 
during the process of socialisation with the 
participation of parents, teachers, professors. 


IzabelaSAVICKIENE 

STUDIjy REZULTATIJ SAMPRATA PAGALBLOOMOTAKSONOMIJOS EMOCINESRIT| 
CONCEPTION OF LEARNING OUTCOMES IN THE BLOOM'S TAXONOMY AFEECTIVE DOMAIN 45 


Emocines srities pagrindas - poziuriai ir 
vertybes - pletojamas socializacijos proceso 
metu dalyvaujant tevams, mokytojams, des- 
tytojams, draugams ir kitiems besimokancia- 
jam svarbiems asmenims. Neformali aplinka 
yra labai svarbi ir turi didziulj poveikj (Lay 
Leng, 2002; Cleveland- Innes, Ally, 2007), ta- 
ciau formalusis svietimas taip pat jnesa sva- 
rp inddj j mokym^ ir mokym^si / destym^ 
ir studijavim^ pagal emocin^ sritj. Tinkamai 
suformuluoti studiji^ rezultatai, susij^ su po- 
ziuriais ir vertybemis, sukuria s^lygas auksto- 
jo mokslo kokybei. 


and peers and significant others. An informal 
environment is extremely significant and has 
a major influence on a student (Lay Leng, 
2002; Cleveland- Innes, Ally, 2007); however, 
formal education also solidly contributes to 
teaching and learning in the affective do- 
main. When defined in an appropriate way, 
learning outcomes related to attitudes and 
values create preconditions for the quality of 
higher education. 


2 lentele. Mokymo ir mokymosi / destymo ir studijavimo lygmenis pagal emocing sritj apibudinantys veiksmazodziai 

Table 2. Verbs defining teaching and learning levels in affective domain 


MOKYMO IR MOKYMOSI/ 
DESTYMO IR 
STUDIJAVIMO LYGMENYS 
TEACHING AND 
LEARNING LEVELS 

LYGMENIS APIBUDINANTYS VEIKSMAZODZIAI* 
VERBS DEEINING LEVELS* 

Priemimas ir domejimasis 

Dometis, isklausyti, klausti, kreipti demesj, rinktis, pastebeti, priimti, pripazinti, 
sekti mintj, toleruoti 

Receiving/attending 

Take interest in, listen, ask, pay attention, choose, notice, accept, acknowledge, 
follow, tolerate 

Reagavimas 

Atlikti, atsakyti, bendradarbiauti, bendrauti, dalyvauti, diskutuoti, isbandyti, 
padeti, paklusti, prisideti, pristatyti, sutikti 

Responding 

Perform, answer, cooperate, communicate, participate, discuss, practice, assist/ 
help, obey, contribute, present, comply/ agree to 

Vertes suteikimas 

Buti lojaliam, inicijuoti, jsipareigoti, isreiksti nuostatg, kviesti, pasirinkti, priimti 
atsakomybg, priimti poziurj, siekti, teikti pirmenybg 

Valuing 

Exhibit loyalty, initiate, commit, express attitude, invite, choose, assume respon- 
sibility, adopt attitude, seek, prefer 

Sisteminimas 

Atrasti pusiausvyrg, suderinti, sugrupuoti, suklasifikuoti, susieti, susisteminti, 
sutvarkyti 

Organisation 

Balance, combine, group, classify, relate, organise, arrange 

Vertybiq peremimas 

Duoti pavyzdj, ginti, issprgsti, paveikti, pakeisti, palaikyti, paremti, pateisinti 
elgesj, patvirtinti, propaguoti 

Internalisation 

Exemplify, defend, solve, act upon/influence, modify, maintain, support, justify 
behaviour, verify, advocate 


* Pagal B/ooms Taxonomy of Learning Domains; Kennedy D. etal. (2006); Writing Learning Outcomes/ 
According to Blooms Taxonomy of Learning Domains; Kennedy et al. (2006); Writing Learning Outcomes 
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2 

EMOCINESSRITIES STUDIjg 
REZULTATg PAGRISTUMO KRITERUAI 
IR STUDIJAVIMO PASIEKIMg 
VERTINIMAS 

Pagrjstq studijq rezultati^ nustatymas ir for- 
mulavimas - iseities taskas siekiant kokybiski| 
studijq. Nustatyti ir formuluoti stndiji^ rezul- 
tatus jvairiose studijq kryptyse pagal Bloomo 
taksonomijos emocin^ sritj visp pirma vengia- 
ma todd, kad juos sudetinga apibudinti. Tik 
kai kuriose kryptyse, tiesiogiai susijusiose su 
emocine sritimi, kreipiamas didesnis demesys 
j siuos stndijp rezultatns (Shephard, 2008). Sis 
reiskinys budingesnis kryptims, priklausan- 
doms biomedidnos mokslp, meno ir sodali- 
nip mokslp studijoms, tadau emodnes srities 
studijp rezultatai turetp buti atskleidziami vi- 
sose stndijp programose. 

Studijp rezultatai - reikalavimai, apibre- 
dantys, k^ asmuo turi gebeti baig^s studijas. 
Visapusis studijp rezultatp apibudinimas 
reikalauja, kad jie butp nusakomi atizvel- 
giant j visas tris Bloomo taksonomijos sri- 
tis, nors dalis tyrejp studijp rezultatus sieja 
tik su kognityviniais gebejimais. Pavyzdziui, 
M. J. Bresdani (2001) vartoja s^vok^ „pleto- 
tes rezultatai" (angl. developmental outcomes) 
vertybip ir poziurip pletojimui nusakyti, o 
studijp rezultatus - kognityviniams gebeji- 
mams apibudinti. Siame straipsnyje studijp 
rezultatp s^voka vartojama visoms Bloomo 
taksonomijos sritims apibrezti. 

Studijp rezultatp formulavimas - sudetin- 
gas uzdavinys; jj sprendziant svarbu jvertinti, 
kuo reikalavimp apibudinimas naudingas ir 
kuo gali buti nereikalingas. Per detaliai ar per 
siaurai suformuluoti studijp rezultatai riboja 
studijp dalyvip kurybiskum^, o per daug ap- 
takus rezultatai - tai beprasmes apibreztys, 
kurios nesuteikia aiskumo. Tinkamai sufor- 
muluoti studijp rezultatai padeda studijuojan- 
dam suprasti, ko is jo tikimasi, padidina rei- 
kalavimp skaidrum^ skirtingose institudjose. 


2 

VALIDITY CRITERIA OF LEARNING 
OUTCOMES IN AFFECTIVE DOMAIN 
AND ASSESSMENT OF LEARNING 
ACHIEVEMENTS 

The identification and written formulation 
of valid learning outcomes are the start- 
ing point in pursuit of high quality studies. 
Due to complexity of description of learning 
outcomes in the Blooms taxonomy affective 
domain, its formulation is often avoided by 
different study areas. Only some areas being 
directly related to the affective domain pay a 
greater attention to these learning outcomes 
(Shephard, 2008). This phenomenon is char- 
acteristic to the study fields of such study 
areas as biomedicine sciences, art and social 
sciences, but learning outcomes in the affec- 
tive domain should be identified in all study 
programmes. 

Learning outcomes are requirements defin- 
ing what a person should be able to do at the end 
of the studies. A comprehensive description of 
learning outcomes requires concerning all three 
domains of the Blooms taxonomy though a part 
of researchers relate learning outcomes only to 
cognitive abilities. For example, Bresdani (2001) 
uses the concept “developmental outcomes” 
referring to the development of attitudes and 
values while learning outcomes are used by the 
author to define cognitive abilities. This article 
includes all three domains of the Blooms taxon- 
omy in the definition of learning outcomes. 

Writing of learning outcomes is a complex 
task that requires considering both benefits 
and drawbacks of defining requirements. Too 
detailed or narrow learning outcomes limit 
the creativity of participants in studies, and 
too general outcomes are vacuous definitions 
not showing evidence of studies. Learning 
outcomes defined in an appropriate way help 
a student to understand what is expected from 
him/her, make requirements more transparent 
in different institutions, and enhance students’ 
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skatina studijuojancii^jTj mobilum^ ir absol- 
ventq jsidarbinimo galimybes (Maher, 2004). 

Studijij rezultatq pagrjstum^ galima 
nustatyti remiantis tam tikrais kriterijais, 
kurie apibudina pozymius, priskiriamus su- 
formuluotiems reikalavimams. Saltiniuose 
apie studiji| rezultatus analizuojama, koki^ 
reiksm^ turi jp apibreztys; didesnis demesys 
paprastai skiriamas reikalavimams, apiman- 
tiems kognityvin^ ir psichomotorin^ sritis, 
o apie emocines srities studijp rezultatus 
uzsimenama retai. Studijci programose jie 
dazniausiai tiesiogiai nejvardijami, nors stu- 
dijose pletojami poziuriai ir vertybes, kurios 
priskiriamos „pasleptam studijp turiniui“ 
(angl. hidden curriculum; Shephard, 2008). 
Jei nuostatij ir vertybii^ pletote yra aukstojo 
mokslo siekiamybe, tai emocines srities stu- 
diji^ rezultatai turi btiti isvardyti ir pagrjstai 
apibrezti. 

Emocines srities studijp rezultati^ pagrjs- 
tumo kriterijai gali buti paremti bendraisiais 
pozymiais, budingais visiems studijp rezul- 
tatams, pritaikant juos emocines srities ypa- 
tybems. Zemiau aptariami emocines srities 
studijp rezultatp pagrjstumo kriterijai labiau 
siejami su jp formulavimu (1-2 ir 4-5 krite- 
rijai), ir tik 3 kriterijus apima turinio reikala- 
vimus, taciau nenusako, kokip konkrecii^ po- 
ziurip ir vertybip reiketij siekti studijp metu. 
Poziuriai ir vertybes gali priklausyti nuo stu- 
diji| programos, aukstosios mokyklos ir sa- 
lies, todel jp pobudzio nustatymas - atskiras 
tyrimo objektas. „Svietimas glaudziai susij^s 
su moralinemis, religinemis, socialinemis, 
politinemis, ekonominemis ir savitomis tam 
tikro laikmecio ir visuomenes vertybemis“ 
(Jordan et al, 2008, p. 151), taigi pletojamp 
poziuriq ir vertybii^ pobudis arba emocines 
srities studijp rezultatai gali buti jvairus ir 
reikalauja socialinii^ dalininkij susitarimo. 

Remiantis saltiniais apie studiji^ rezulta- 
tij pagrjstum^ (Osters, Tiu, 2003; Writing Le- 
arning Outcomes, 2003; Moon, 2004; Kenne- 
dy et al, 2006; Adam, 2008), galima atskleisti 


mobility as well as possibilities of graduates’ 
employability (Maher, 2004). 

The validity of learning outcomes could 
be identified by specific criteria that describe 
features attached to the defined requirements. 
The sources on learning outcomes analyse the 
significance of definitions of outcomes, and 
they usually give a greater attention to the 
requirements of cognitive and psychomotor 
domains while learning outcomes of the af- 
fective domain are rarely mentioned. More- 
over, study programmes do not directly iden- 
tify them either though studies often develop 
attitudes and values that are reffered to the 
hidden curriculum (Shephard, 2008). If the 
development of attitudes and values is the 
intention of higher education, learning out- 
comes of the affective domain should be writ- 
ten and properly deftned. 

Validity criteria of learning outcomes in 
the affective domain could be based on general 
features that are characteristic to all learning 
outcomes, with the adjustment to the speciftcity 
of the affective domain. Below the article pres- 
ents validity criteria of learning outcomes in the 
affective domain that are more related to their 
writing (criteria 1-2 and 4-5). Only criterion 3 
includes the requirements for the content but it 
does not specify concrete attitudes and values 
that should be pursued in the studies. Attitudes 
and values could be influenced by the speciftc- 
ity of a study programme, higher education in- 
stitution and coimtiy, and that is why the iden- 
tification of attitudes and values is an object of 
another research. “Education is closely associ- 
ated with the moral, religious, social, political, 
economic and individual values of particular 
times and societies” (Jordan et al., 2008, p. 151); 
therefore, the speciftcity of attitudes and values 
to be developed or learning outcomes in the 
affective domain can be diverse and requires a 
common agreement of all stakeholders. 

Following the sources on the validity of 
learning outcomes (Osters, Tiu, 2003; Writ- 
ing Learning Outcomes, 2003; Moon, 2004; 
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siuos emocines srities stxidijTj rezultatq pa- 
grjstumo kriterijus: 

1. Studijif rezultato isreikstumas vienu 
veiksmazodziu. Studijp rezultatui formuluoti 
reikia pasitelkti veiksmazodj, kuris apibudi- 
na emocin^ sritj (2 lentele). Kai vien^ studijp 
rezultat^ apibudina vienas veiksmazodis, for- 
muluote tampa aiskesne, isvengiama dvipras- 
miskp, sudetingp apibrezcip. Veiksmazodj 
rekomenduojama pateikti bendraties forma - 
bendradarbiauti, inicijuoti, paremti irpan. 

2. Studiji} rezultato nukreiptumas j studi- 
juojantjjj. Studijp rezultatu reikia nusakyti, 
k^ studijuojantysis turi gebeti baig^s savo 
studijas, o ne tai, kaip destytojas turi dirbti 
studijp metu. Demesio centre - studentas, 
todd studijp rezultatais pagrjstos studijp 
programos dar vadinamos orientuotomis j 
studijuojantjjj. Pavyzdziui, inicijuoti disku- 
sijas gali ir studentas, ir destytojas, taciau 
formuluojant studijp rezultat^ reikia nuro- 
dyti, kokias diskusijas turi gebeti inicijuoti 
studentas. 

3. Studijif rezultato atitikimas paskirciai. 
Studijp rezultatas programos lygmenyje turi 
atitikti pacios studijp programos paskirtj, 
kuri apibudinama atsizvelgiant j studijp pa- 
kop 4 (pirmosios-treciosios pakopos arba 
vientisosios studijos), sritj (technologijos, 
socialinip arba kitp mokslp), kryptj (edu- 
kologijos, psichologijos arba kt.), aukstosios 
mokyklos misij^, tikslus ir kitus veiksnius. 
Studijp rezultatas modulio lygmenyje turi 
atitikti studijp rezultat^ arba rezultatus pro- 
gramos lygmenyje. 

4. Studijif rezultatij. tarpusavio derme. 
Studijp rezultatai turi papildyti vienas kit^ ir 
tarpusavy nesidubliuoti. Greiciausiai dauge- 
lyje studijp programp emocin^ sritj atspindes 
VOS vienas kitas studijp rezultatas, tad tokiu 
atveju tarpusavio dermes kriterijus nera ypac 
aktualus. Taciau studijp kryptyse, kuriose 
poziurip ir vertybip svarba ryski dd jp pa- 
skirties (pavyzdziui, socialinio darbo studijp 
kryptyje), emocines srities studijp rezultatp 


Kennedy et al., 2006; Adam, 2008), it is pos- 
sible to identify the following validity criteria 
of learning outcomes in the affective domain: 

1. Description of a learning outcome by 
a single verb. A learning outcome should be 
conveyed by a verb related to the affective do- 
main (Table 2). When a learning outcome is 
described by a single verb, such a statement is 
more explicit. Ambiguous or complicated def- 
initions should be avoided. The verb is recom- 
mended to be used in the infinitive form, i.e. to 
cooperate, to initiate, to support, etc. 

2. Focus of a learning outcome on a student. 
A learning outcome should tell what a student 
should be able to do at the end of the studies 
but not on the teachers activities during the 
study process. Attention is focused on a student 
that is why study programmes based on learn- 
ing outcomes are also called student oriented. 
For example, discussions could be initiated by 
a student or a teacher, but the definition of a 
learning outcome should show what kinds of 
discussions students should be able to initiate. 

3. Conformity of a learning outcome with 
its purpose. A learning outcome at the level of a 
study programme should fit for the purpose of 
this study programme being described with re- 
gard to the cycle of studies (first-third cycles of 
higher education or integrated studies), a study 
area (technological, social or other sciences), a 
study field (education, psychology, etc.), the mis- 
sion and goals of a higher education institution 
as well as other factors. A learning outcome at the 
level of a module should correspond to learning 
outcome(s) at the level of a study programme. 

4. Correlation among learning outcomes. 
Learning outcomes should complement one 
another without any duplication. Most prob- 
ably, the affective domain is rarely revealed by 
learning outcomes in majority of study pro- 
grammes, and the criterion of correlation is 
not very urgent in these cases. However, the 
number of learning outcomes in the affective 
domain increases in the study fields where at- 
titudes and values are important with regard 
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apimtis dideja ir tarpusavio dermes kriterijus 
tampa reiksmingas. 

5. Studijij rezultato susietumas su jo pa- 
siekimo vertinimu. Studijp rezultato formu- 
luote turi sudaryti pagrind^ studijuojanciqjTj 
pasiekimams vertinti - pasiekimi| vertinimo 
kriterijams ir metodams nustatyti. Pavyz- 
dziui, studiji^ rezultatas - priimti teigiamq 
poziurj demokratinio proceso atzvilgiu. Ver- 
tinimo kriterijus - priimto poziurio teigia- 
mumas demokratinio proceso atzvilgiu. Ver- 
tinimo metodas - apklausa, atliekama pries 
studijas ir jp pabaigoje. Siekiamybe - studi- 
juojanciijjp teigiami poziuriai islieka, jei jie 
buvo pakankamai stiprus, arba teigiami po- 
ziuriai sustipreja, jei jie buvo nepakankamai 
stiprus. 

Emocines srities studijavimo pasieki- 
mi^ vertinimas - komplikuotas klausimas. 
Dd kylancii^ vertinimo problemi^ sios sri- 
ties studijq rezultatus dazniausiai vengiama 
formuluoti. Taciau yra priemonii^, kurias 
naudojant galima atlikti vertinim^: testas 
arba anketa, pateikiama studentams pries 
studijas ir ji| pabaigoje, studentij parengti 
projektai, pasiekimij aplankai, refleksijos 
arba dienorasciai, imituojamos arba rea- 
lios situacijos ir kt. Siomis priemonemis 
issiaiskinama, ar pasikeite studijuojanciojo 
poziuriai ir vertybes teigiama linkme; pa- 
sikeitimas rodo, kad studijq rezultatas pa- 
siektas. Kadangi poziuriai ir vertybes nera 
akivaizdzios, tai apie emocines srities studi- 
javimo pasiekimus galima spr^sti is asmens 
veiksmi^ ir elgesio - stebeti j j tiesiogiai arba 
spr^sti apie jj is jo pateiktp atsakymp, api- 
budintp situacijq ir pan. Vertinimas turetc^ 
buti formuojamasis, skatinantis sav^s verti- 
nimo kultur^. 

Poziurip ir vertybiij tyrimams dazniau- 
siai naudojamos anketos {Encyclopedia of 
Psychology, 2000). Jei siekiama, kad respon- 
dentas atsakytij savais zodziais ir savaip in- 
terpretuotij situacij^, pateikiami atviri klau- 
simai. Formuluojant uzdarus klausimus, 


to the purpose of these fields (for example, in 
the field of social work). In the latter cases, the 
criterion of correlation becomes significant. 

5. Relationship between a learning outcome 
and assessment of its achievement. A statement 
of a learning outcome should be the basis for the 
assessment of students’ achievements, i.e. for the 
identification of achievement assessment criteria 
and assessment methods. For example, a learn- 
ing outcome could be “to adopt a positive attitude 
towards a democratic process”. An assessment 
criterion would be “the positivity of an adopted 
attitude towards a democratic process’! An as- 
sessment method would be a survey carried out 
before the studies and at the end of them. The in- 
tention would be the maintenance of the students’ 
positive attitudes in case they have been strong 
enough or the strengthening of positive attitudes 
in case they have not been strong enough. 

Assessment of learning achievements in 
the affective domain is a complicated issue. As- 
sessment related problems are the main reasons 
why written formulations of learning outcomes 
in this domain are being avoided. However, it is 
possible to find appropriate assessment tools: a 
test or a questionnaire could be introduced to a 
student before and at the end of the studies; other 
tools could be students’ projects, portfolios, re- 
flective journals or diaries, imitation or real situ- 
ations, etc. These tools help identify if student’s 
attitudes and values have changed in a positive 
way, which would demonstrate the achievement 
of a learning outcome. Since attitudes and values 
are not evident, achievements in the affective do- 
main could be revealed through person’s actions 
and behavioirr when he/she is directly observed, 
or they could be revealed in his/her answers to 
the given questions, situations described, etc. 
Assessment should be formative and enhancing 
the culture of self-assessment. 

Questionnaires are most often used in the 
research focused on attitudes and values (En- 
cyclopedia of Psychology, 2000). To receive re- 
spondent’s answers in his/her own words and 
reveal their interpretation of the situation, an 
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respondentams galima pasiulyti rinktis pa- 
gal kategorijas, kai pateikiamos kelios nuo- 
mones ir reikia apsispr^sti del priimtiniau- 
sios; arba pasiulyti atsakymus rangavimo 
skaleje. Paprastai naudojamos skaicip skales, 
pavyzdziui, pasirenkant variant^ nuo „-3“, 
reiskiancio visiskai nesutinku, iki „-i-3“, reis- 
kiancio visiskai sutinku. Tokiomis skalemis 
nustatoma „zmogaus santykio su tiriamu 
socialiniu psichologiniu reiskiniu apimtis, 
intensyvumas ir pastovumas" {Psichologijos 
zodynas, 1993, p. 193). 

Sunku butp paneigti, kad vertinant po- 
ziurius ir vertybes studijuojantieji gali siekti 
pavaizduoti save „palankesnemis spalvomis“, 
todd visiems studijp dalyviams reiketp sio 
subjektyvaus veiksnio neisleisti is akiq. Jei 
studijuojantieji vertinami pazymiu, nusakan- 
ciu jp pasiekimus pagal emocin^ sritj, tuomet 
subjektyvumo nebus isvengta. Taciau ar buti- 
na (ar galima?) vertinti pazymiu sioje srityje? 
Svarbu, kad studijuojancipjq poziuriai ir ver- 
tybes pasikeistp, kaip siekiama studijp rezul- 
tatp aprase, o vertinimas butp pasitelkiamas 
pasiekimams jrodyti, bet ne nuobaudoms 
skirti. 

Emocines srities studijp rezultatp pa- 
siekimas priklauso nuo parinktq studijp ir 
studijavimo metodp. Cia tinka diskusijos, 
atviri debatai, vaidmenp pasitelkimas, pro- 
blemomis grjstas mokymasis, imitacijos, 
atvejq analize, ekspertp jtraukimas ir kt. 
(Shephard, 2008). 

Atsizvelgiant j studijp rezultatp pagrjs- 
tumo kriterijus, mokymo ir mokymosi / 
destymo ir studijavimo lygmenp apibu- 
dinim^, galima pateikti emocines srities 
studijp rezultatp pavyzdzip (3 lentele). Jie 
tinkami studijp programos lygmenyje ir tu- 
retp buti labiau detalizuoti studijp modulio 
lygmenyje. 

Studijq rezultato priskyrimas tarn 
tikram emocines srities lygmeniui kelia 
problemp tuo atveju, kai siekiama jj su- 
gretinti su kvalifikacijq lygmenimis. Ar 


open response format is used. When closed 
questions are included, categorical response 
alternatives could be suggested in the form 
of several opinions presented to respondents 
for selection of the most preferable one, or 
answers in a rating scale could be offered. 
Numeric scales are very typical, for example, 
a respondent is asked to choose the option 
from “-3” with the meaning strongly disagree 
to “-I-3” with the meaning strongly agree. Such 
scales help identify “the extent, strength and 
consistency of a persons relation to a social 
psychological phenomenon” (Psichologijos 
zodynas, 1993, p. 193). 

It is hard to deny that students tend to show 
themselves in a more favourable way when 
their attitudes and values are being assessed, 
that is why this subjective factor of the stud- 
ies should be considered by all participants. 
If the assessment of students’ achievements in 
the affective domain is presented in the form of 
marks, the subjectivity will not be evaded. Is it 
necessary (or possible?) to ground the assess- 
ment in this domain on marks? It is important 
to change attitudes and values in the way learn- 
ing outcomes declare, and assessment should 
be carried out with the aim to gather evidence 
of achievements but not as a punishment tool. 

Achievement of learning outcomes in the af- 
fective domain depends on the chosen teaching 
and learning methods. Appropriate methods are 
as follows: discussions, open debates, role playing, 
problem based learning, simulations, case studies, 
expert engagement, etc. (Shephard, 2008). 

Examples of learning outcomes in the affec- 
tive domain regarding validity criteria of learning 
achievements and descriptions of teaching and 
learning levels are presented in Table 3. In this 
form they are suitable at the level of the study pro- 
gramme and should be defined in more detail at 
the level of the study module. 

The process of referring a learning outcome 
to a certain level of the affective domain be- 
comes problematic in the case ofits comparison 
to qualification levels. Is receiving/ attending 
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priemimo - t. y. zemiausias lygmuo - tin- 
kamas aukstojo mokslo sistemai? Kurj lyg- 
menj turetp pasiekti pirmosios, antrosios 
arba treciosios pakopos studijas baig^s as- 
muo? O gal bet kuri^ studijq pakop^ baig^s 
asmuo turetp pasiekti auksciausio lygmens 
studiji^ rezultatus, tik tq studiji^ turinys 
priklausyti^ nuo pakopos? Sie klausimai - 
gaires ateities tyrimams apie emocines sri- 
ties studiji^ rezultatus. 


appropriate to be used in higher education be- 
ing the lowest level in the classification? Which 
level should be reached by students of the first, 
second or third cycle of studies after having fin- 
ished them? Or might it be that a graduate of 
any cycle should achieve learning outcomes of 
the highest level, and the content of these learn- 
ing outcomes would be different in relation to 
different cycles? These issues are the guidelines 
for prospective research on learning outcomes 
in the affective domain. 


3 lentele. Emocines srities studijq rezultatq pavyzdziai pagal mokymo ir mokymosi / destymo ir studijavimo lygmenis 
Table 3. Examples of learning outcomes in the affective domain according to teaching and learning levels 


MOKYMO IR MOKYMOSI/ 
DESTYMO IR STUDIJAVIMO 
LYGMENYS 

TEACHING AND LEARNING 
LEVELS 

STUDIJT/ REZULTATT/ PAVYZDZIAI 
EXAMPLES OE LEARNING OUTCOMES 

Priemimas ir domejimasis 

Dometis technologijos mokslq naujovemis. Kaupti informacijq apie sveikq 
gyvensenq. Toleruoti skirtingus poziurius j ugdymo esm§. 

Receiving/attending 

Take interest in innovations of technological sciences. Collect information 
about healthy life style. Tolerate different attitudes towards the essence of 
education. 

Reagavimas 

Aptarti technologijos moksli} naujoves su bendrakursiais. Skleisti informacijq 
apie sveikq gyvensenq. Diskutuoti apie skirtingus poziurius j ugdymo esm§. 

Responding 

Discuss innovations of technological sciences with peers. Disseminate infor- 
mation about healthy life style. Discuss different attitudes towards the essence 
of education. 

Vertes suteikimas 

Inicijuoti diskusijas apie technologijos mokslq naujoves su bendrakursiais. Tu- 
reti teigiamq poziurj j sveikq gyvensenq. {sipareigoti laikytis skirtingi} poziuritj 

Valuing 

j ugdymo esm§ privalumq. 

Initiate discussions on innovations of technological sciences among peers. 
Adopt positive attitudes towards healthy life style. Commit oneself to pursu- 
ing advantages of different attitudes towards the essence of education. 

Sisteminimas 

Isskirti priimtinas technologijos mokslq naujoves. Sugrupuoti sveikos gyven- 
senos principus pagal svarbumq sau. Suderinti skirtingi} poziurii} j ugdymo 
esm§ privalumus. 

Organisation 

Distinguish acceptable innovations of technological sciences. Group princi- 
ples of healthy life style taking into account personal importance. Combine 
advantages of different attitudes towards the essence of education. 

Vertybiq peremimas 

Naudotis technologijq naujovemis kasdieniame gyvenime. Laikytis svei- 
kos gyvensenos principi}. Propaguoti skirtingi} poziurii} j ugdymo esm§ 
privalumus. 

Internalisation 

Use innovations of technological sciences in daily life. Follow the principles 
of healthy life style. Advocate advantages of different attitudes towards the 
essence of education. 
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3 

EMOCINESSRITIES STUDIjg 
REZULTATg RAISKA AUKSTAJj 
MOKSLA REGLAMENTUOJANCIUOSE 
DOKUMENTUOSE 

Studijq rezultat4 praktine raiska ypac pri- 
klauso nuo jp akcentavimo aukst^jj moksl^ 
reglamentuojanciuose dokumentuose; juo- 
se iskelti tikslai ir uzdaviniai jgyvendinami 
aukstosiose mokyklose. Europos lygmeniu 
svarbus sie dokumentai: Bolonijos proceso 
Liuveno komunikatas (angl. Leuven/ Louvain- 
la-Neuve Communique, 2009), Mokymosi 
vis^ gyvenim^ Europos kvalifikacijp s^ranga 
(angl. The European Qualification Framework 
for Lifelong Learning, 2008), Europos Par- 
lamento ir Tarybos rekomendacija 2006 m. 
gruodzio 18 d. del bendrpjp vis^ gyvenim^ 
trunkancio mokymosi gebejimp^ (2006/962/ 
EB, angl. Recommendation of the European 
Parliament and of the Council of 18 December 
2006 on key competences for lifelong learning). 
Siam kontekstui aktualus dokumentai Lietu- 
voje - Mokslo ir studijp jstatymas (2009) ir 
Studijp krypcip reglamentai (2004-2008). 

Liuveno komunikate (2009) pabreziama 
studijp rezultatp jgyvendinimo butinybe, o 
rezultatp pobudis nedetalizuojamas. Demesj 
emocines srities studijp rezultatams galima 
jzvelgti siekinyje „uztikrinti, kad aukstosios 
mokyklos turetp isteklius, reikalingus t^sti 
visp tikslp jgyvendinim^, pavyzdziui, rengti 
studentus kaip aktyvius piliecius demokrati- 
neje visuomeneje; rengti studentus jp busimai 
karjerai ir skatinti jp asmeninj tobulejim^" 
(p. 1). Sis siekinys isryskina demokratinip 
vertybip ir teigiamp poziurip j mokymosi vis^ 
gyvenim^ skatinim^. 

Mokymosi vis^ gyvenim^ Europos kva- 
lifikacijp s^anga (2008, toliau - EKS) grin- 
dziama mokymosi / studijp rezultatais, ku- 
rie apibudinami ziniomis, mokejimais ir 


3 

LEARNING OUTCOMES IN THE 
AFFECTIVE DOMAIN DISCUSSED IN 
DOCUMENTS REGULATING HIGHER 
EDUCATION 

The use of learning outcomes in practice ex- 
tremely depends on their enhancement in the 
documents regulating higher education as the 
stated goals and objectives are being imple- 
mented in higher schools. At the European 
level, the following documents are impor- 
tant: Leuven/Louvain-la-Neuve Communique 
(2009) of the Bologna process, the European 
Qualification Framework for Lifelong Learn- 
ing (2008), the Recommendation of the Euro- 
pean Parliament and of the Council of 18 De- 
cember 2006 on key competences for lifelong 
learning (2006/962/EB). In this context, rel- 
evant Lithuanian documents are the Law on 
Science and Studies (2009) and Regulations of 
Study Fields (2004-2008). 

Leuven Communique (2009) emphasises 
the necessity to implement learning outcomes, 
but their nature is not presented in more detail. 
The attention to learning outcomes in the affec- 
tive domain could be envisaged in the aim “to 
ensure that higher education institutions have 
the necessary resources to continue to fulfil 
their full range of purposes such as preparing 
students for life as active citizens in a demo- 
cratic society; preparing students for their 
future careers and enabling their personal de- 
velopment” (p. 1). This aim reveals importance 
of the enhancement of democratic values and 
positive attitudes towards lifelong learning. 

The European Qualification Framework 
for Lifelong Learning (2008, further - EQF) is 
based on learning outcomes that are defined 
in terms of knowledge, skills and compe- 
tence. The latter one is related to responsibil- 
ity and autonomy showing the links between 
the EQF and the affective domain. The defi- 
nition of competence demonstrates that the 


1 Tikslesnis atitikmuo liet. k. - kompetencijos. 
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kompetentingumu. Pastarasis siejamas su 
atsakomybe ir savarankiskumu, kurie nurodo 
EKS s^sajas su emocine sritimi. Kompeten- 
tingumo apibrezimas rodo teigiami^ poziuric^ 
j atsakomyb^ ir savarankiskum^ propagavi- 

s^rangoje. 

Europos Parlamento ir Tarybos rekomen- 
dacijoje 2006/962/EB pristatomos kompeten- 
djos, kudos zymi reikalavimus bendrpji^ vis^ 
gyvenim^ trunkancio mokymosi gebejiiiuj 
pletotei. Ivardijamos astuonios kompetenci- 
jos - 1) bendravimas gimtqja kalba, 2) ben- 
dravimas uzsienio kalbomis, 3) matematines 
ir pagrindines kompetendjos mokslo ir tech- 
nologijij srityse, 4) skaitmeninis rastingumas, 
5) mokymasis mokytis, 6) sodalines ir pilie- 
tines kompetencijos, 7) inidatyva ir verslu- 
mas, 8) kulturinis s^moningumas ir raiska. 
Tai „visTj zmonii^ asmeniniam pasitenkini- 
mui ir vystymuisi, aktyviam pilietiskumui, 
sodalinei integracijai ir uzimtumui reikalin- 
gos kompetendjos" (p. 4). Jos apibreziamos 
svarbiausiomis su jomis susijusiomis zinio- 
mis, mokejimais ir poziuriais. Kompetencijc^ 
apibudinimas ir s^sajos su poziuriais zymi 
isryskint^ demesj emocinei sridai. Kiekviena 
kompetencija apibreziama tarn tikrais teigia- 
mais poziuriais, taciau keletas jij siejami su 
visomis kompetencijomis: teigiamas poziuris 
j kritinj m^stym^, kurybingum^, iniciatyvu- 
m^, problem^ sprendim^, sprendimi^ priemi- 
m^ ir konstruktyvTj jausmi^ valdym^. 

Lietuvos mokslo ir studiji^ jstatyme 
(2009) atsizvelgiama j emodn^ sritj ir tai atsi- 
spindi aukstosios mokyklos paskirtyje ir tiks- 
luose. Teigiama, kad tokios institucijos „puo- 
seleja akademines bendruomenes vertybes ir 
tradicijas" (6 str., 3 p.); universiteto tikslai - 
„ugdyti visapusiskai issilavinusi^, etiskai atsa- 
king^, kurybing^ ir versli^ asmenyb^" (8 str., 
2.1 p.); „ugdyti svietimui, mokslui, menui ir 
kulturai imli^ visuomen^, gebanci^ veiks- 
mingai naudotis mokslu ir konkuruoti auks- 
to lygio technologiji^, gaminiq ir paslaugq 
rinkoje" (8 str., 2.4 p.). Is sio jstatymo matyti. 


EQF advocates for positive attitudes towards 
responsibility and autonomy. 

The Recommendation of the European 
Parliament and the Council of 2006/962/ 
EB highlight the development of key com- 
petences for lifelong learning. Eight com- 
petences are identified: 1) communication 
in the mother tongue, 2) communication in 
foreign languages, 3) mathematical compe- 
tence and basic competences in science and 
technology, 4) digital competence, 5) learn- 
ing to learn, 6) social and civic competences, 

7) sense of initiative and entrepreneurship, 

8) cultural awareness and expression. These 
are competences “which all individuals need 
for personal fulfilment and development, ac- 
tive citizenship, social inclusion and employ- 
ment” (p. 4). The competences are described 
pointing out the most substantial knowledge, 
skills and attitudes. The definition of key com- 
petences and their relationship with attitudes 
reveal the focus on the affective domain. Each 
competence is defined by a specific positive at- 
titude, and some of attitudes are related to all 
the competences, for example, a positive atti- 
tude towards critical thinking, creativity, ini- 
tiative, problem solving, decision taking and 
constructive management of feelings. 

The Law on Science and Studies of Lithua- 
nia (2009) addresses the affective domain, and 
this consideration is revealed by the purpose 
and goals of a higher school. It is declared that 
these institutions “foster values and traditions 
of an academic community” (Article 6, Sec- 
tion 3); the goals of the university are “to de- 
velop a thoroughly educated, ethically respon- 
sible and creative person of an entrepreneur 
nature” (Article 8, section 2.1); “to develop 
the society being open to education, science, 
art and culture that could be able to effectively 
use science as well as compete in the market 
of high level technologies, products and ser- 
vices” (Article 8, section 2.4). This law shows 
that learning outcomes of the affective domain 
should encompass the values significant for 
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kad emocines srities studijij rezultatai turetq 
apimti universitetui svarbias vertybes ir tei- 
giamus poziurius j visapusj issimokslinim^, 
etiskum^, atsakomyb^, kurybingum^, verslu- 

ir konkurencingum^. 

Lietuvos studijp krypcip reglamentuose 
(2004-2008) apibreziami reikalavimai pir- 
mosios pakopos studijp programoms, ku- 
riuose jvardijama, kokias zinias ir gebejimus 
(toliau tekste - mokejimus, nes jie apibudi- 
na reikalavimus gebejimams; pagal Pukelj, 
2010) - pazintinius, praktinius ir perkelia- 
muosius - turetp jgyti absolventai. Sie moke- 
jimai sudaro studijp rezultatq pagrind^ ir kai 
kuriuos perkeliamuosius, o kartais ir prak- 
tinius mokejimus galima priskirti emocinei 
sriciai. 4 lenteleje susisteminti astuoniolikoje 
reglamentp pateikti mokejimai, atspindintys 
emocines srities studijp rezultatus. 

Lenteleje isvardyti mokejimai isreiskia 
poziurius, kurie turetp buti tipiski pirmosios 
pakopos studijp absolventams Lietuvoje. Stu- 
dijq krypcip reglamentuose dominuoja ben- 
dravimo ir bendradarbiavimo poziuriai (Nr. 
1) ir poziuriai, susij^ su mokymusi vis^ gy- 
venim^ (Nr. 2-4 ir 11). Profesines etikos (Nr. 
5) ir novatoriskumo (Nr. 6) poziuriai ryskus 
trijuose reglamentuose, kiti - dviejuose arba 
tik viename. Lenteleje pateiktus mokejimus 
reiketp aptarti su studijp programp socia- 
liniais dalininkais ir juos perteikti pagal 2 
skyriuje suformuluotus kriterijus, kad tokios 
formuluotes taptp pagrjstais emocines srities 
studijp rezultatais. Pavyzdziui, vadybos ir 
verslo administravimo studijp krypties regla- 
mente suformuluotas mokejimas „tolerantis- 
kumas, veikla multikulturinese ir multinacio- 
nalinese grupese bei organizacijose“ (Nr. 18). 
Tai du atskiri reikalavimai, kai vienas siejasi 
su gebejimu buti tolerantisku, o kitas apima 
gebejim^ atlikti veiklas multikulturinese ir 
multinacionalinese grupese bei organizaci- 
jose. Pirmasis studijq rezultatp pagrjstumo 
kriterijus - studiji^ rezultato isreikstumas vie- 
nu veiksmazodziu - leidzia daryti isvad^, kad 


the university as well as positive attitudes of a 
person towards a thorough education, ethics, 
responsibility, creativity, entrepreneurship and 
competitiveness. 

The Lithuanian regulations of study fields 
(2004-2008) describe requirements for the 
first cycle programmes and identify knowl- 
edge and skills (cognitive, practical and trans- 
ferable) that should be acquired by graduates 
(skills are defined as requirements for abili- 
ties; according to Pukelis, 2010). These skills 
make the foundation of learning outcomes, 
and some transferable as well as practical skills 
could be referred to the affective domain. Table 
4 systemises skills revealing learning outcomes 
in the affective domain presented in eighteen 
regulations. 

The skills presented in the table refer 
to the attitudes that should be typical for 
graduates of the first cycle studies in Lithu- 
ania. Attitudes towards communication and 
cooperation (No. 1) and the ones related to 
lifelong learning (No. 2-4 and 11) dominate 
in the regulations of study fields. Attitudes 
towards professional ethics (No. 5) and inno- 
vations (No. 6) are clear in three regulations 
while other attitudes appear in two or just a 
single regulation. The skills presented in the 
table should be discussed with stakeholders 
of study programmes and rewritten accord- 
ing to the criteria described in Chapter 2 so 
that their statements would become valid 
learning outcomes in the affective domain. 
For example, the regulation of the study field 
of management and business administration 
presents the skill of “tolerance, activity in 
multicultural and multinational groups and 
organisations” (No. 18). Here, two separate 
requirements are set where one of them is re- 
lated to the ability to be tolerant, and another 
one includes the ability to perform activities 
in multicultural and multinational groups 
and organisations. The first validity criterion 
of learning outcomes {description of a learn- 
ing outcome by a single verb) allows making a 
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4lentele. Reglamentuose pateikti mokejimai, atspindintys emocines srities studiji( rezultatus 


Table 4. Skills referred to learning outcomes in the affective domain as presented in regulations 


NR. 

MOKEJIMAS, SIEJAMAS SU 
EMOCINE SRITIMI 

STUDIJV KRYPTIES REGLAMENTAS (SKR) 

NO. 

SKILL REFERRED 

REGULATION OF STUDY FIELD (RSF) 


TO THE AFFECTIVE DOMAIN 


1. 

Bendrauti su kitais zmonemis ir / 
arba dirbti komandoje 

Biochemijos, biologijos, chemijos, filosofijos, matematikos, 
psichologijos, farmacijos, viesojo administravimo, visuomenes 
sveikatos, fizikos, geografijos, geologijos, informatikos, sociali- 
nio darbo, technologijos mokslq, vadybos ir verslo administra- 
vimo, veterinarines medicinos, visuomenes saugumo SKR 


Communicate with other people and/ 
or work in a team 

Biochemistry, biology, chemistry, philosophy, mathematics, 
psychology, pharmacy, public administration, public health, 
physics, geography, geology, informatics, social work, tech- 
nological sciences, management and business administration, 
veterinary medicine, public safety RSFs 

2. 

Studijuoti nuolat ugdant savo 
profesionalum^ 

Biochemijos, chemijos, filosofijos, viesojo administravimo, 
geografijos, geologijos, informatikos, technologijos mokslq. 


Study constantly developing ones 
professionalism 

visuomenes saugumo SKR 

Biochemistry, chemistry, philosophy, public administration, 
geography, geology, informatics, technological sciences, public 
safety RSFs 

3. 

Nuolat tobulinti profesinius jgudzius 
Constantly develop professional skills 

Biologijos, farmacijos SKR 
Biology, pharmacy RSFs 

4. 

(Savarankiskai) jsisavinti naujas 
zinias 

Matematikos, fizikos SKR 


Acquire (independently) new 
knowledge 

Mathematics, physics RSFs 

5. 

Laikytis profesines etikos 

Psichologijos, socialinio darbo, vadybos ir verslo administravi- 
mo SKR 


Keep to professional ethics 

Psychology, social work, management and business administra- 
tion RSFs 

6. 

Novatoriskumas 

Informatikos, technologijos mokslq, vadybos ir verslo adminis- 
travimo SKR 


Innovation 

Informatics, technological sciences, management and business 
administration RSFs 

7. 

Kurybiskumas 

Creativity 

Informatikos, technologijos mokslq SKR 
Informatics, technological sciences RSFs 

8. 

Entuziazmas 

Enthusiasm 

Informatikos, technologijos mokslq SKR 
Informatics, technological sciences RSFs 

9. 

Drausme 

Discipline 

Informatikos, technologijos mokslq SKR 
Informatics, technological sciences RSFs 

10. 

Motyvacija 

Motivation 

Informatikos, technologijos mokslq SKR 
Informatics, technological sciences RSFs 

11. 

Mokytis kaip mokytis 
Learning to learn 

Vadybos ir verslo administravimo SKR 
Management and business administration RSF 

12. 

Atsakomybes supratimas 
Awareness of responsibility 

Geografijos SKR 
Geography RSF 
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NR. 

NO. 

MOKEJIMAS, SIEJAMAS SU 
EMOCINE SRITIMI 
SKILL REEERRED 
TO THE AEEECTIVE DOMAIN 

STUDIJV KRYPTIES REGLAMENTAS (SKR) 
REGULATION OE STUDY EIELD (RSE) 

13. 

Dalyvauti pUietines visuomenes ir jos 
pasauleziuros formavimo procesuose 

Filosofijos SKR 


Participate in shaping a civic society 
and its worldview 

Philosophy RSF 

14. 

Buti jautriems kitij zmonii} ir aplin- 
kos poveikiui 

Psichologijos SKR 


Be sensitive towards the impact of 
other people and the environment 

Psychology RSF 

15. 

Buti nesaliskiems ir pragmatiskai 
besimokantiems 

Psichologijos SKR 


Be impartial and a pragmatic learner 

Psychology RSF 

16. 

Atstovauti ir ginti sveikatos politikos 
interesus 

Visuomenes sveikatos SKR 


Represent and advocate interests of 
health policy 

Public health RSF 

17. 

Suvokti humanistinii} morales normi} 
ir profesinio elgesio etikos reikalavi- 
mi} laikymosi butinyb^ 

Geologijos SKR 


Assume the necessity to keep to hu- 
manistic moral norms and require- 
ments of professional ethics 

Geology RSF 

18. 

Tolerantiskumas, veikla multikultu- 
rinese ir multinacionalinese grupese 
bei organizacijose 

Vadybos ir verslo administravimo SKR 


Tolerance, activity in multicultu- 
ral and multinational groups and 
organisations 

Management and business administration RSF 


tokia formuluote studiji| rezultatui apibudinti 
netinkama del dvigubos jos prasmes. 


ISVADOS 

1. Aukstajame moksle, kaip ir kituose svie- 
timo sektoriuose, turi buti pletojami tarn 
tikri poziuriai ir vertybes. Demesys joms 
reiskia, kad destymas ir studijavimas apima 
Bloomo taksonomijos emocin^ sritj. Pleto- 
jami poziuriai ir vertybes turi buti aiskiai 
jvardyti, kad studentai, destytojai ir visuo- 
mene zinotp, ko siekiama konkrecioje stu- 
dijp programoje. 


conclusion that this statement is inappropri- 
ate due to its double formulation. 


CONCLUSIONS 

1. Higher education as well as other sectors 
of education should develop specific attitudes 
and values. The focus on them means that 
teaching and learning involves the affective 
domain of Blooms taxonomy. The attitudes 
and values to be developed should be clearly 
identified to make students, teachers and soci- 
ety aware what is intended in a concrete study 
programme. 
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2. Reikalavimai, apibreziantys poziurius ir 
vertybes, kurias turetcj ispletoti studentai stu- 
dijp metu - emocines srities studijij rezulta- 
tai. Reikalavimp pagrjstum^ galima nustatyti 
siais kriterijais: studiji^ rezultato isreikstumas 
vienu veiksmazodziu, studiji^ rezultato nu- 
kreiptumas j studijuojantyj, studiji^ rezultato 
atitikimas paskirciai, studijp rezultati^ tarpu- 
savio derme ir studiji^ rezultato susietumas su 
jo pasiekimo vertinimu. 

3. Auksciau isvardyti pagrjstumo kriteri- 
jai kildinami is bendnpij pozymip, taikytimj 
bet kurios studijp programos studijp rezulta- 
ti| formulavimui. Reikalavimams poziuriams 
ir vertybems konkrecioje studijp programoje 
nustatyti, butini detalus tyrimai, atskleidzian- 
tys poziurii| ir vertybiq ypatumus, budingus 
studijit krypciai, aukstajai mokyklai, saliai ir 
pan. 

4. Aptartuose aukstqjj moks4 reglamen- 
tuojanciuose dokumentuose demesys emo- 
cines srities saviugdai skiriamas. Europos 
lygmeniu daugiausia s^sajq su sios srities 
studijp rezultatais randama Europos Parla- 
mento ir Europos Tarybos rekomendacijoje 
2006/962/EB; Lietuvos lygmeniu - studijp 
krypciq reglamentuose. Siuose dokumentuo- 
se apibudinti mokejimai gali tapti emocines 
srities studijq rezultatij pagrindu, juos sude- 
rinus tarp studijp programos socialinii^ dali- 
ninki^ ir suformulavus pagal 2 skyriuje prista- 
tytus pagrjstumo kriterijus. 

5. Emocines srities studijavimo pasieki- 
mi^ vertinimas - sudetingas procesas, kelian- 
tis daug komplikuoti^ klausimi^, atsakymai j 
kuriuos nevienareiksmiai. Nors priemonip, 
kurias pasitelkus galima atlikti vertinim^, ir 
egzistuoja, taciau jp patikimumas diskutuoti- 
nas. Subjektyvumo veiksnys, kai studijuojan- 
tieji siekia pavaizduoti save „palankesnemis 
spalvomis“ - svarbi ir neisspr^sta problema. 
Be to, visada atsiras iskeliancip klausim^: ar 
apskritai reiketi^ jvertinti emocines srities 
studijavimo pasiekimus? 


2. Requirements comprised of attitudes 
and values to be developed by students dur- 
ing their studies are learning outcomes in the 
affective domain. The validity of these require- 
ments could be described by the following 
criteria: description of a learning outcome by 
a single verb, focus of a learning outcome on 
a student, conformity of a learning outcome 
with its purpose, correlation among learning 
outcomes, relationship between a learning 
outcome and assessment of its achievement. 

3. The identified validity criteria come 
from characteristics of general features of 
learning outcomes typical for any study pro- 
gramme. Detailed research revealing peculiar- 
ities of attitudes and values related to the study 
field, higher education institution, country, etc 
is needed to define requirements for attitudes 
and values in a specific study programme. 

4. The discussed documents regulating 
higher education pay attention to learning in 
the affective domain. At the European level, 
the main reference to learning outcomes in 
this domain is found in the Recommendation 
of the European Parliament and of the Coun- 
cil of 2006/962/EB; at the Lithuanian level - 
in Regulations of Study Fields. The skills de- 
scribed in these documents could be the basis 
for formulating the learning outcomes in the 
affective domain when agreed among stake- 
holders of the study programme and written 
according to the validity criteria presented in 
Chapter 2. 

5. Assessment of the learning achieve- 
ments in the affective domain is a compli- 
cated process with many confusing issues and 
ambiguous answers. Even though tools for 
assessment could be found, their reliability 
is still questionable. The factor of subjectivity 
when students tend to show themselves in a 
more favourable light is a significant and open 
issue. Moreover, anyone could ask at any time 
whether the learning achievements in the af- 
fective domain should be evaluated at all. 
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